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Overarching Goals: Graduation and Annual
Graduation Goals for All Students

1) Students will be aware of and work to unlearn cultural and social biases that

may inhibit the empowerment of themselves or others.

2) Students will be able to understand the world around them by applying critical

thinking skills in any context, possessing cultural awareness, and synthesizing

across disciplines and modalities to develop their unique perspective.

3) Students will be able to evaluate contexts affecting any situation they encounter

and understand issues from multiple perspectives, and will be able to effectively

articulate analyses, critique, and/or opinion of these contexts using the

expressive means of their choice.

4) Students will recognize fact- and evidence-based approaches to relevant issues,

and will understand how, why, and when to use evidence-based approaches

(across any discipline) in their own contexts.



Graduation Goals for Undergraduate Students’ Information and Digital
Literacy Skills

1) Students will know how to recognize sources of expertise and authority in

diverse scholarly and non-scholarly contexts, and will maintain a flexible and

evaluative stance when presented with potential voices of expertise or authority

in digital or print media.

2) Students will understand how scholarly and non-scholarly information sources

are constructed and are subject to iteration by the sources’ creators and/or

information consumers, and will make scholarly, civic, and personal decisions

based on the implications of dynamic and subjective information landscapes.

3) Students will know the importance of attribution, recognition, and representation

by correctly citing information that is not their creation and will recognize the

implications of inclusion or exclusion of certain voices in an information source,

and seek diverse perspectives when developing their own body of information

on a chosen topic.

4) Students will know how to recognize the importance of and articulate the

iterative research cycle as they search for, consume, create, organize, and



synthesize information in scholarly and non-scholarly contexts by developing a

research process that can produce scholarly and/or non-scholarly writing

5) Students will know how to seek out conversations surrounding

knowledge-building, know why and how to recognize where voices are

emphasized or excluded from such conversations, and understand how to

contribute their own voices, expertise, and evaluative questions to such

information-creation conversations and communities.



Annual Goals for Students in Information/Digital Literacy

1) Students will be able to identify where and how information is being produced

within their own communities and groups (Anchor 1)

2) Students will start to develop an informed research process by understanding

the ways bias, access, authority, credibility, and context play roles in how we

choose, act upon, and incorporate information into our scholarly and worldly

interactions (Anchors 3, 4, 5, 9).

3) Students will know when and where to look for informational resources that fulfill

their research needs, and will identify gaps in the existing research landscape of

their topic (Anchors 11, 12, 13).

4) Students will create contributions to scholarly conversation and thought via

appropriate channels after completing their research and synthesis process

(Anchor 14).

5) Students will be responsible producers of information with a research-based

product with which they can contribute to appropriate scholarly conversations

(Anchors 15 and 16)



Units
Introduction

The units in this curriculum are intended to be used as part of a credit-bearing

course at an undergraduate institution, and are planned in duration for compatibility

with a 14-week semester.

A semester-long summative assignment is completed in conjunction with the

curriculum. This project involves students taking a position on a topic of their choice

and supporting that position through evidence-based persuasive communication. The

project should support multiple modalities of completion and communication; students

can choose to write a paper, create a video presentation, design a poster, or propose

an alternate means of demonstrating summative mastery over course concepts.

Students will develop their project in stages that relate to the concepts they are

learning in each respective unit. See the narrative description at the beginning of each

unit for descriptions of project development states in conjunction with units.

The units were developed using the Association for College and Research

Libraries’ Information Literacy for Higher Education Standards and the Guidelines for

Instruction for Libraries.

http://www.ala.org/acrl/standards/ilframework
http://www.ala.org/acrl/standards/guidelinesinstruction
http://www.ala.org/acrl/standards/guidelinesinstruction


Unit One

“The Information Landscape”
Duration: Two Weeks

Students will learn how and for what purpose information is produced, collected, and organized in different
societal, academic, cultural, or personal contexts. Students will identify where and for what purpose information is
produced in their communities. They will bring examples of this to class and discuss. They will explore different
information organization techniques, purposes, and aggregators, and will do search activities to determine how to find
and research topics across different information systems.

At this point in the semester-long assignment, the student will choose a topic for research and get it approved by
the instructor. The student will search for topical sources (of diverse formats and levels of scholarliness) across search
engines and various scholarly aggregators using the skills and insights they have developed via the unit. They will
create a bibliography of sources to use for the rest of the term, and should search for content relating to their topic,
evaluate it using research skills and mindsets learned in the units, and add to the bibliography throughout the
remainder of the term. The instructor can require bibliography “checks” throughout the semester, if necessary.

Anchor 1. Know how information is formally and informally produced, organized, and disseminated

Anchor 2. Understand how information systems (i.e., collections of recorded information) are organized in order to
access relevant information

Support A. Understand the difference between scholarly and non-scholarly information sources

Support B. Distinguish among information aggregators such as indexes, online databases, and collections of online
databases, as well as gateways to different informational sources



Essential Questions:
● Where can a scholarly source originate?

● To what extent can information organization impact
how the information is accessed and/or perceived?

● To what extent do factors unrelated to the topic of
the information influence the organization,
dissemination, and creation of the information?

Unit Anchor Goals:
● Discuss different types of information production,

aggregation, and organization

● Identify where and how information is being
produced and organized within their own
communities and groups



Unit Two

“Developing a Research Topic”
Duration: Two Weeks

Students will learn how to formulate a topic by surveying, synthesizing, and summarizing existing information,
and will learn how to look for gaps in existing information in order to create new information on the topic. Students will
synthesize existing sources on a topic of their choice, and will identify where gaps occur in existing information in order
to use their research topic to fill those gaps.

Students will use the mindsets and techniques learned in the unit to identify where gaps exist in the bibliography
they are creating, and, more broadly, in the body of information for their topic. They will use this identification of gaps in
the literature to establish a position to defend and explore in their final presentation or paper. Students will add to their
bibliography (see Unit One) information that they gather to defend their position. Students will also begin a first draft of
their project at this stage.

Anchor 10. Summarize the changes in scholarly perspective over time within a given discipline

Anchor 11. Formulate questions for research based on information gaps or on reexamination of existing, possibly
conflicting, information

Support G. Explore general information sources to increase familiarity with the topic

Support H. Identify the contribution that particular articles, books, and other scholarly pieces make to disciplinary
knowledge

Support I. Articulate the traditional and emerging processes of information creation and dissemination in a particular
discipline



Support J. Narrow a broad topic and broaden a narrow one by modifying the scope or direction of the question.

Essential Questions:
● What is the relationship between a topic and the

different types of information that may address the
topic?

● To what extent and how do gaps in existing
knowledge and information fuel the creation of
more information?

Unit Anchor Goals:
● Be able to articulate a research topic of interest and

some of the defining literature of the topic

● Exercise flexibility when developing research topic
and research methods



Unit Three

“Searching as Exploration”
Duration: Two Weeks

Students will learn what the differences and similarities are between different source types, and will be able to
articulate those differences and similarities, along with appropriate contexts for use of different sources. Students will
do search activities that allow them to be exposed to aggregators of different information perspectives, levels of
scholariness, and source types, and will work to incorporate information they gather and deem relevant to their
research topic.

Students will modify their research plan, topic, and position, along with their bibliography, based on the
resources they find and evaluate in their search process. Students should begin annotating their bibliography.

Anchor 12. Select appropriate information sources (i.e., primary, secondary, or tertiary sources along with scholarly or
non-scholarly genres) and determine their relevance for the current information need

Anchor 13. Evaluate information and appropriately modify the research plan as new insights are gained

Support K. Analyze and interpret the information collected using a growing awareness of key terms and concepts to
decide whether to search for additional information or to identify more accurately when the information need has been
met.



Essential Questions:
● To what extent do diverse sources serve

different purposes within an information
landscape?

● What is the relationship between searching for
sources and developing an understanding of a
topic?

Unit Goals:
● Know when and where to look for informational

resources that fulfill one’s research needs
● Know how and why to choose different source types
● Plan for contingencies or changes in topic when

researching
● Articulate gaps in research plan and in the body of

literature gathered via research so far



Unit Four

“How Do You Know What’s Credible?”
Duration: Two Weeks

Students will learn how credibility is contextual and constructed, and how and why human beings hold biases
and perspectives. Students will corroborate information of various media types, topics, perspectives, and contexts
presented to them using research skills explored in Unit 1. They will do credibility exercises to establish credible
sources within a wide variety of given contexts (e.g. a historical event, a personal account, a social-scientific study
published in a journal, or an artistic work), and explorations of their own biases in a wide variety of presented
hypothetical situations.

At this stage in the semester-long assessment, students will review their existing bibliography resources for
credibility using the mindsets and techniques of the unit. They will choose three sources from their bibliography (of
varying levels of scholarliness and in diverse formats and media types) and do a “deep dive,” demonstrating an ability
to determine the credibility of each source by articulating the mindsets and techniques learned in the unit. For each
source in their working annotated bibliography, students should add a brief description of why the source is credible.
Students should submit their first draft for feedback at some point during this unit.

Anchor 3. Search for independent verification or corroboration of the accuracy and completeness of the data or
representation of facts presented in an information source.

Anchor 4. Develop awareness of the importance of assessing content with a skeptical stance and with a
self-awareness of their own biases and worldview.



Essential Questions:
● What sources have credibility? Why?

● To what extent do our personal biases and
perspectives shape how we perceive a source to
be credible?

● How do concepts of diversity, equity, and access
relate to notions of credibility in the information
landscape?

Unit Anchor Goals:
● Explore the notions behind who/what we lend

credibility to and why

● Discover ways to combat and challenge biases and
perceptions in ourselves and others that may
influence how we conceive credibility across a
variety of contexts



Unit Five

“Who is the Expert?”
Duration: Two Weeks

Students will learn how authority is constructed based on context. They’ll learn where, why, and how voices are
elevated or excluded from conversations which shape information creation and consumption.  Students will explore
and determine expertise and/or authority when presented with sources of various media types, topics, perspectives,
and contexts. They will identify what, how, and why certain voices or perspectives are included or excluded when
presented with sources of various media types, topics, perspectives, and contexts.

At this point in the semester-long assignment, students will again do a “deep dive” of three sources of varying
levels of scholarliness and in diverse formats and media types from their bibliography (ideally three not used in Unit
Four), and will define, using and articulating context clues, mindsets, and research techniques learned in the unit, the
expert voices that are present (or are missing) from the sources. For each source in the working annotated
bibliography, students should add a brief identification of the voices of authority.

Anchor 5. Recognize that authoritative content may be packaged formally or informally and may include sources of all
media types

Anchor 6. Assess which opinions or voices are being elevated within a particular informational source, and which are
being excluded

Support C. Seek multiple perspectives during information gathering and assessment

Support D. Use research tools and indicators of authority to determine the credibility of sources



Essential Questions:
● What is the relationship between scholarliness,

credibility, and authority?

● How do the concepts of diversity, equity, and
access relate to authority in the information
landscape?

Unit Anchor Goals:
● Explore the notion of expertise, and identify different

types of expertise based on lived experience,
education, and other relevant variables

● Discuss how credibility and expertise are not
mutually inclusive

● Identify gaps in perspective in others information
gathering and creation, respectfully encourage
diversifying perspectives



Unit Six

“Who is the Audience and Who has Access?”
Duration: Two Weeks

Students will learn about how information is created and organized for certain audiences, and will develop
cognizance of how and why certain voices, perspectives, or audiences are elevated within or excluded from different
information creation processes and access points. Students will articulate the audiences for a given set of sources of
various media types, topics, perspectives, and contexts. They will identify and discuss barriers to access when
provided with sources and information systems of similar diversity.

See the detailed Performance Task (below) for a description of this unit’s source analysis exercise in conjunction
with the semester project. For each source in their working annotated bibliography, students will add a brief description
of the audience and barriers to access present. A second draft of the student’s project should be evaluated within this
unit timeframe.

Anchor 7. Recognize the cultural, physical, or other contexts within which the information was created and understand
the impact of context in interpreting information

Anchor 8. Identify the purposes, perspectives (e.g., popular vs. scholarly, current vs. historical), and audiences of
resources

Anchor 9. Identify the ways in which socioeconomic status, digital fluency, community belonging, and other external
factors influence information access

Support E. Recognize that knowledge can be organized in ways that influence the way information is accessed



Support F. Identify the differences between freely available Internet search tools and subscription or fee-based
databases.

Essential Questions:
● To what extent do factors of identity and

belonging play a role in the ability for an individual
or community to access information?

● To what extent does information production,
dissemination, or consumption change based on
the audience of the information?

● How do factors of access, diversity, and equity
relate to the ways an information resource may
include or exclude certain information
consumers?

Unit Anchor Goals:
● Understand audience of a particular resource;

articulate what affordances/constraints that
audience has on the resource and vice versa

● Further explore how bias and perspective can
change the way a source is created, organized,
disseminated, or consumed.

● Identify barriers to access when presented with
different information resources, formats, or platforms



Unit Seven

“Creating Information”
Duration: Two Weeks

Students will learn how to contribute to scholarly and non-scholarly conversations that further information
creation and production.

Final projects will be submitted for evaluation, with appropriate citations and attribution links to their annotated
bibliography sources. Completed annotated bibliographies with summaries and required descriptions connecting to
Units Four, Five, and Six will be submitted. Students will share their summative research projects in appropriate
scholarly venues (like student research symposia, conferences, or other research events or aggregators) to practice
the act of contributing to the information landscape for a topic.

Anchor 14. Visualize themselves as contributors to scholarship, rather than only consumers of it

Anchor 15. Contribute to scholarly conversation within appropriate channels after creating new information based on
the research process established throughout the term

Anchor 16. Demonstrate an understanding of the importance of academic honesty, attribution, and citation through
the information creation process.

Essential Question:
● What is the relationship between being an

information consumer and an information
producer?

Unit Anchor Goals:
● Create contributions to scholarly conversation and

thought via local online community, guided discussion,



● Why does attribution of knowledge matter
when creating information?

undergraduate research journal, or conference
presentation/poster session

● Understand the importance of attribution of knowledge



Example Full Unit

Unit Six

“Who is the Audience and Who has Access?”
Duration: Two Weeks

Students will learn about how and why certain voices, perspectives, or audiences are elevated within or excluded
from different information creation processes and access points and will develop awareness of  how information is
created and organized for certain audiences. Students will articulate the audiences for a given set of sources of various
media types, topics, perspectives, and contexts. They will identify and discuss barriers to access when provided with
sources and information systems of similar diversity.

See the detailed Performance Task (below) for a description of this unit’s source analysis exercise in conjunction
with the semester project. For each source in their working annotated bibliography, students will add a brief description
of the audience and barriers to access present. A second draft of the student’s project should be evaluated within this
unit timeframe.

Anchor 7. Recognize the cultural, physical, or other contexts within which the information was created and understand
the impact of context in interpreting information

Anchor 8. Identify the purposes, perspectives (e.g., popular vs. scholarly, current vs. historical), and audiences of
resources

Anchor 9. Identify the ways in which socioeconomic status, digital fluency, community belonging, and other external
factors influence information access



Support E. Recognize that knowledge can be organized in ways that influence the way information is accessed

Support F. Identify the differences between freely available Internet search tools and subscription or fee-based
databases.

Essential Questions:
● To what extent do factors of identity and

belonging play a role in the ability for an individual
or community to access information?

● To what extent does information production,
dissemination, or consumption change based on
the audience of the information?

● How do factors of access, diversity, and equity
relate to the ways an information resource may
include or exclude certain information
consumers?

Unit Anchor Goals:
● Understand audience of a particular resource;

articulate what affordances/constraints that audience
has on the resource and vice versa

● Further explore how bias and perspective can
change the way a source is created, organized,
disseminated, or consumed.

● Identify barriers to access when presented with
different information resources, formats, or platforms



Performance Task: Evaluating Sources for Perspectives, Audience,
and Barriers

Instructions
Draw from your bibliography thus far (see Unit One for more details on the bibliography) to
choose three sources of varying scholarliness:

● The first source should be from a peer-reviewed journal
● The second source should be a media type that isn’t primarily textual (e.g. a YouTube

video, TV show, artistic work, or podcast)
● The third source can be of any format or level of scholarliness you choose.

For each source articulate (in writing or in a video or voice recording):
● 3-5 sentences per source on the cultural, social, and physical/geographical contexts

which may influence the way the source is presented. Why and how are these
particular factors influencing your source?

● 3-5 sentences per source on the various audiences and purposes for which the
source was created. Articulate the biases and views that those audiences may have,
and the intended effects that the sources’ purposes may have on those biases, and
vice versa,

○ Note: do not stereotype the source audience when considering bias and
perspective. Instead, research the demographics you determine to be in the
audience base, and use data-informed perspectives to articulate the views
that those demographics may hold. Some places to look for demographic
data to inform your audience characterization include:

■ Pew Research Center
■ The US Census Data
■ The UN Library
■ The World Factbook

● 3-5 sentences per source on the barriers to accessing the source that may be present
because of source format, publishing or distributing organization, financial means,
community belonging, literacy necessities, or other factors you identify. External
sources may be necessary to establish and demonstrate which barriers are likely to
be present in the source.

https://www.pewresearch.org/
https://www.census.gov/data.html
https://library.un.org/
https://www.cia.gov/the-world-factbook/


Evaluation Rubric
Exceptional Strong Acceptable Starting Insufficient

Length
3-5 robust, complex, organized
sentences per source, per category
are present in the student's preferred
format.

3-5 organized and clear
sentences per source, per
category are present in the
student’s preferred format

At least 3 coherent and
organized sentences per
source, per category are
present in the student’s
preferred format

At least 3 sentences are
present per source, per
category in the student’s
preferred format. Sentences
may lack coherence, clarity, or
organization.

3 or less sentences per source,
per category are present in the
student’s preferred format.
Sentences lack organization,
coherence, complexity, and/or
clarity.

First
Source

Source Choice
Source originates from a
peer-reviewed journal.

Source does not originate from
a peer-reviewed journal.

Context

Cultural, social, and/or geographical
factors are thoroughly explored and
linked to the way the chosen source is
presented. Additional factors might
also be identified, including but not
limited to political or generational
factors.  Links between source
presentation and contextual factors
are supported using evidence
gathered from the source itself.

Cultural, social, and/or
geographical factors are
explored and linked to the way
the chosen source is
presented. Links between
source presentation and
contextual factors are
supported using evidence
gathered from the source itself.
Evidence may be lacking in
quantity to adequately support
links.

Cultural, social, and/or
geographical factors are
explored. Exploration may be
limited to 1-2 factors. Links
between source presentation
and contextual factors are at
times irrelevant or lacking in
quantity to adequately support
links.

Limited exploration of cultural,
social, and/or geographical
factors is present. Exploration
may be shallow or be limited to
1 factor. Links between source
presentation and contextual
factors are irrelevant,
unsupported by evidence, or
not present.

Exploration of cultural, social,
and/or geographical factors is
either limited to 1 factor or is
not present. Links between
source presentation are either
not present, unsupported by
evidence, or are not relevant to
the contextual exploration.

Audiences and
Purposes

Potential audiences of the source are
identified using context clues and
research skills that are articulated
within the student’s response. The
purpose of the source is thoroughly
explained based on robust evidence
gathered and presented from the
source itself.

Potential audiences of the
source are identified using
context clues and research
skills, but audiences or context
clues may not be fully
articulated within the response.
The purpose of the source is
fully explained and evidence is
present to support explanation.
Evidence may not be of robust
quantity to fully support
explanation.

Potential audiences of the
source are mentioned, but
context clues or research
methods for establishing
audience are not articulated
fully or at all. Evidence is
present, but is not sufficient in
fully supporting claims of
source’s purpose and
audience.

Potential audiences of the
source are mentioned, but
context clues or research
methods for establishing
audience are not articulated.
Evidence is not present or is
not sufficient to support claims
of source’s purpose and
audience.

Potential audiences of the
source are not mentioned
and/or context clues and
research methods are not
present. Evidence in support of
claims is not present.

Biases

Audience and source biases are fully
articulated, evidence or context from
the source used to establish audience
are evident throughout student
response, and any audience biases are
fully informed by reputable data
sources.

Audience and source biases
are articulated but are, at
points, shallow or unsupported
by evidence or context from the
source. Potential audience
biases are informed by
reputable data sources; a small

Audience and source biases
are present but are shallow or
unsupported by evidence or
context from the source.
Audience biases are supported
by a limited amount of data and
are instead assumed or
stereotyped.

Audience and source biases
are present but  unsupported
by evidence or context from the
source. Audience biases are
assumed and/or stereotyped,
no data or evidence is present.

Audience and source biases
are not present or are not
appropriate or correct.
Audience is grossly
stereotyped, justifications are
not present for explanation or
exploration of audience bias.
No data or evidence is present.



amount of stereotyping may be
present.

Barriers to
Access

Barriers to access are articulated using
evidence or context from the source.
Outside sources are included to
support student conclusions about
which barriers are present.

Barriers to access are
articulated but may not have
complete evidence or context
to fully support claims. Outside
sources may be used too
infrequently or are used where
unnecessary.

Barriers to access are
articulated but do not have
complete evidence or context
to fully support claims. Outside
sources are not used where
needed or are used
unnecessarily.

Barriers to access are incorrect
or do not have complete
evidence or context to fully
support claims. Outside
sources are not used, even
where needed.

Barriers to access are incorrect
or not present. Outside sources
are not used, even where
needed.

Second
Source

Source Choice

Source originates from a non-textual
medium (e.g. podcast, online video,
television show, performance, or
artwork)

Source does not originate from
a non-textual medium.

Context

Cultural, social, and/or geographical
factors are thoroughly explored and
linked to the way the chosen source is
presented. Additional factors might
also be identified, including but not
limited to political or generational
factors.  Links between source
presentation and contextual factors
are supported using evidence
gathered from the source itself.

Cultural, social, and/or
geographical factors are
explored and linked to the way
the chosen source is
presented. Links between
source presentation and
contextual factors are
supported using evidence
gathered from the source itself.
Evidence may be lacking in
quantity to adequately support
links.

Cultural, social, and/or
geographical factors are
explored. Exploration may be
limited to 1-2 factors. Links
between source presentation
and contextual factors are at
times irrelevant or lacking in
quantity to adequately support
links.

Limited exploration of cultural,
social, and/or geographical
factors is present. Exploration
may be shallow or be limited to
1 factor. Links between source
presentation and contextual
factors are irrelevant,
unsupported by evidence, or
not present.

Exploration of cultural, social,
and/or geographical factors is
either limited to 1 factor or is
not present. Links between
source presentation are either
not present, unsupported by
evidence, or are not relevant to
the contextual exploration.

Contextual
Influence

Potential audiences of the source are
identified using context clues and
research skills that are articulated
within the student’s response. The
purpose of the source is thoroughly
explained based on robust evidence
gathered and presented from the
source itself.

Potential audiences of the
source are identified using
context clues and research
skills, but audiences or context
clues may not be fully
articulated within the response.
The purpose of the source is
fully explained and evidence is
present to support explanation.
Evidence may not be of robust
quantity to fully support
explanation.

Potential audiences of the
source are mentioned, but
context clues or research
methods for establishing
audience are not articulated
fully or at all. Evidence is
present, but is not sufficient in
fully supporting claims of
source’s purpose and
audience.

Potential audiences of the
source are mentioned, but
context clues or research
methods for establishing
audience are not articulated.
Evidence is not present or is
not sufficient to support claims
of source’s purpose and
audience.

Potential audiences of the
source are not mentioned
and/or context clues and
research methods are not
present. Evidence in support of
claims is not present.

Audiences and
Purposes

Audience and source biases are fully
articulated, evidence or context from
the source used to establish audience
are evident throughout student
response, and any audience biases are

Audience and source biases
are articulated but are, at
points, shallow or unsupported
by evidence or context from the
source. Potential audience
biases are informed by

Audience and source biases
are present but are shallow or
unsupported by evidence or
context from the source.
Audience biases are supported
by a limited amount of data and

Audience and source biases
are present but  unsupported
by evidence or context from the
source. Audience biases are
assumed and/or stereotyped,
no data or evidence is present.

Audience and source biases
are not present or are not
appropriate or correct.
Audience is grossly
stereotyped, justifications are
not present for explanation or



fully informed by reputable data
sources.

reputable data sources; a small
amount of stereotyping may be
present.

are instead assumed or
stereotyped.

exploration of audience bias.
No data or evidence is present.

Biases

Audience and source biases are fully
articulated, evidence or context from
the source used to establish audience
are evident throughout student
response, and any audience biases are
fully informed by reputable data
sources.

Audience and source biases
are articulated but are, at
points, shallow or unsupported
by evidence or context from the
source. Potential audience
biases are informed by
reputable data sources; a small
amount of stereotyping may be
present.

Audience and source biases
are present but are shallow or
unsupported by evidence or
context from the source.
Audience biases are supported
by a limited amount of data and
are instead assumed or
stereotyped.

Audience and source biases
are present but  unsupported
by evidence or context from the
source. Audience biases are
assumed and/or stereotyped,
no data or evidence is present.

Audience and source biases
are not present or are not
appropriate or correct.
Audience is grossly
stereotyped, justifications are
not present for explanation or
exploration of audience bias.
No data or evidence is present.

Barriers to
Access

Barriers to access are articulated using
evidence or context from the source.
Outside sources are included to
support student conclusions about
which barriers are present.

Barriers to access are
articulated but may not have
complete evidence or context
to fully support claims. Outside
sources may be used too
infrequently or are used where
unnecessary.

Barriers to access are
articulated but do not have
complete evidence or context
to fully support claims. Outside
sources are not used where
needed or are used
unnecessarily.

Barriers to access are incorrect
or do not have complete
evidence or context to fully
support claims. Outside
sources are not used, even
where needed.

Barriers to access are incorrect
or not present. Outside sources
are not used, even where
needed.

Third
Source

Source Choice
Source originates from a format
appropriate for analysis.

Source does not originate from
a format appropriate for
analysis.

Context

Cultural, social, and/or geographical
factors are thoroughly explored and
linked to the way the chosen source is
presented. Additional factors might
also be identified, including but not
limited to political or generational
factors.  Links between source
presentation and contextual factors
are supported using evidence
gathered from the source itself.

Cultural, social, and/or
geographical factors are
explored and linked to the way
the chosen source is
presented. Links between
source presentation and
contextual factors are
supported using evidence
gathered from the source itself.
Evidence may be lacking in
quantity to adequately support
links.

Cultural, social, and/or
geographical factors are
explored. Exploration may be
limited to 1-2 factors. Links
between source presentation
and contextual factors are at
times irrelevant or lacking in
quantity to adequately support
links.

Limited exploration of cultural,
social, and/or geographical
factors is present. Exploration
may be shallow or be limited to
1 factor. Links between source
presentation and contextual
factors are irrelevant,
unsupported by evidence, or
not present.

Exploration of cultural, social,
and/or geographical factors is
either limited to 1 factor or is
not present. Links between
source presentation are either
not present, unsupported by
evidence, or are not relevant to
the contextual exploration.

Contextual
Influence

Potential audiences of the source are
identified using context clues and
research skills that are articulated
within the student’s response. The
purpose of the source is thoroughly
explained based on robust evidence
gathered and presented from the
source itself.

Potential audiences of the
source are identified using
context clues and research
skills, but audiences or context
clues may not be fully
articulated within the response.
The purpose of the source is
fully explained and evidence is
present to support explanation.

Potential audiences of the
source are mentioned, but
context clues or research
methods for establishing
audience are not articulated
fully or at all. Evidence is
present, but is not sufficient in
fully supporting claims of

Potential audiences of the
source are mentioned, but
context clues or research
methods for establishing
audience are not articulated.
Evidence is not present or is
not sufficient to support claims
of source’s purpose and
audience.

Potential audiences of the
source are not mentioned
and/or context clues and
research methods are not
present. Evidence in support of
claims is not present.



Evidence may not be of robust
quantity to fully support
explanation.

source’s purpose and
audience.

Audiences and
Purposes

Audience and source biases are fully
articulated, evidence or context from
the source used to establish audience
are evident throughout student
response, and any audience biases are
fully informed by reputable data
sources.

Audience and source biases
are articulated but are, at
points, shallow or unsupported
by evidence or context from the
source. Potential audience
biases are informed by
reputable data sources; a small
amount of stereotyping may be
present.

Audience and source biases
are present but are shallow or
unsupported by evidence or
context from the source.
Audience biases are supported
by a limited amount of data and
are instead assumed or
stereotyped.

Audience and source biases
are present but  unsupported
by evidence or context from the
source. Audience biases are
assumed and/or stereotyped,
no data or evidence is present.

Audience and source biases
are not present or are not
appropriate or correct.
Audience is grossly
stereotyped, justifications are
not present for explanation or
exploration of audience bias.
No data or evidence is present.

Biases

Audience and source biases are fully
articulated, evidence or context from
the source used to establish audience
are evident throughout student
response, and any audience biases are
fully informed by reputable data
sources.

Audience and source biases
are articulated but are, at
points, shallow or unsupported
by evidence or context from the
source. Potential audience
biases are informed by
reputable data sources; a small
amount of stereotyping may be
present.

Audience and source biases
are present but are shallow or
unsupported by evidence or
context from the source.
Audience biases are supported
by a limited amount of data and
are instead assumed or
stereotyped.

Audience and source biases
are present but  unsupported
by evidence or context from the
source. Audience biases are
assumed and/or stereotyped,
no data or evidence is present.

Audience and source biases
are not present or are not
appropriate or correct.
Audience is grossly
stereotyped, justifications are
not present for explanation or
exploration of audience bias.
No data or evidence is present.

Barriers to
Access

Barriers to access are articulated using
evidence or context from the source.
Outside sources are included to
support student conclusions about
which barriers are present.

Barriers to access are
articulated but may not have
complete evidence or context
to fully support claims. Outside
sources may be used too
infrequently or are used where
unnecessary.

Barriers to access are
articulated but do not have
complete evidence or context
to fully support claims. Outside
sources are not used where
needed or are used
unnecessarily.

Barriers to access are incorrect
or do not have complete
evidence or context to fully
support claims. Outside
sources are not used, even
where needed.

Barriers to access are incorrect
or not present. Outside sources
are not used, even where
needed.



Unit Six Lesson Plan

Lesson One
“Privilege and Information Access”

Lesson Overview
The Privilege and Information Access lesson is designed for a 60-minute discussion-based class session, and exposes

students to the ways in which belonging, power, privilege, and oppression manifest as communities and individuals seek to access
information. The students will come to class having engaged with two readings and a short virtual scenario activity, and will
participate in a small group discussion activity to identify their own information privileges. In a larger group setting, the class then
brainstorms why and how different factors influence a lack of information access. Lastly, students will again work in small groups to
evaluate a handful of sources and name the barriers to access for each resource.

Materials
● Pre-class readings:

○ Thielman, S., The Digital Divide in Rural America,
https://www.theguardian.com/technology/2016/may/16/rural-america-internet-access-navajo-nation

○ Saunders, L., Connecting Information Literacy and Social Justice, https://files.eric.ed.gov/fulltext/EJ1148869.pdf,
Pages 57-60, 62-68

● Pre-class activity:
○ Choose-your-own-adventure: Access, Power, and Privilege

● Visual 1 (shown below)
● Sources for small group activity:

○ Article from AARP
○ Article from the Washington Post
○ eBook from Springer
○ Map from Michigan Library
○ Video from YouTube
○ The Canadian First Nation Sq’éwlets People’s Digital Library

https://www.theguardian.com/technology/2016/may/16/rural-america-internet-access-navajo-nation
https://files.eric.ed.gov/fulltext/EJ1148869.pdf
https://csudh.libwizard.com/f/information-privilege
https://www.aarp.org/money/scams-fraud/info-2021/david-mcclellan-online-dating.html
https://www.washingtonpost.com/climate-environment/2021/04/19/grand-staircase-tyrannosaur/
https://www.springer.com/gp/book/9783319896618
https://search.lib.umich.edu/catalog/record/010018464?query=map&library=All+libraries&filter.format=Maps-Atlas
https://www.youtube.com/watch?v=of4XzrbkknM
http://www.digitalsqewlets.ca/index-eng.php


Learning Objectives
● Describe the concepts of digital divide and information privilege, identify what effects those concepts have on a wider

information landscape, and how those concepts relate to wider issues of social justice and equity. (Anchor 9, Support F)
● Articulate common barriers to information access within the US and apply knowledge of barriers to information access when

evaluating sources (Anchor 9)
● Identify the information access barriers and privileges in one’s own life and communities (Anchor 7, Anchor 9)

Essential Questions
● To what extent do factors of identity and belonging play a role in the ability for an individual or community to access

information?
● How do factors of access, diversity, and equity relate to the ways an information resource may include or exclude certain

information consumers?

Timeline and Instruction Plan

Duration Activity Instruction Plan

10 minutes Lesson Launch ● Activate students’ prior knowledge by referring to the search activities
they completed in Unit Three, being sure to mention examples of times
they hit a paywall or were otherwise unable to access information

● Tie these encountered barriers to access to a conversation about the
information they were able to access (because of their current digital
abilities, identities, or other factors that arose), and highlight their
ability to use the university library to access information that those in
the university community would not be able to consume

● Communicate that the goal of the lesson is to explore the factors that
allow them (and any individual) to access certain information while
being barred from other information, and how that relates to concepts
of power, privilege, and equity

● Incorporate student interest and knowledge of social justice principles



explored in other units and in the wider lives of the student body. Ask
students: how do you think justice and equity might play a role in how
we access or don’t access information?

10 minutes Conceptual Introduction and
Reading Discussion

● After asking the question in the lesson launch (“how do you think
justice and equity might play a role in how we access or can’t access
information?”), introduce pre-class readings and activity if students did
not mention them in their responses:

○ Thielman, S., The Digital Divide in Rural America
○ Saunders, L., Connecting Information Literacy and Social

Justice, Pages 57-60, 62-68
○ Choose-your-own-adventure: Access, Power, and Privilege

● Begin to introduce the concepts of digital divide, information privilege,
and information marginalization through the following discussion
questions:

○ What were some of the barriers to access students noticed in
the activity? Were those barriers frustrating?

○ How did those barriers they encountered in the activity
compare to those in The Digital Divide in Rural America?

○ What sorts of privileges or access points do they have that were
not present in the readings or activity?

5 minutes Individual Reflection:
Information Privilege Activity

● In small groups, or individually, have students evaluate the Information
Privilege Knapsack visual (shown below).

● Have students reflect mentally, verbally, or in written form: What
information privileges do they carry in their own knapsack?

○ If students are comfortable, they can share their reflections

5 minutes Recap ● Recap the different barriers to access and information privileges that
students have mentioned so far. Facilitate connections with wider
social issues, issues of justice, and the diverse identities of our world.

https://www.theguardian.com/technology/2016/may/16/rural-america-internet-access-navajo-nation
https://files.eric.ed.gov/fulltext/EJ1148869.pdf
https://files.eric.ed.gov/fulltext/EJ1148869.pdf
https://csudh.libwizard.com/f/information-privilege


20 minutes Small Group:
Source Evaluation Activity

● Split students into small groups (3-6 students depending on class
size), and assign each a source from the following list:

○ Article from AARP
○ Article from the Washington Post
○ eBook from Springer
○ Map from Michigan Library (Imagine you needed to get a copy

of or look at the physical map)
○ Video from YouTube
○ The Canadian First Nation Sq’éwlets People’s Digital Library

● Provide the following guiding questions for students to discuss as they
evaluate the source:

○ What are some of the barriers to access you can identify in
this source?

○ How does identity play a role in how this information can or
cannot be accessed? For instance, you might consider:

■ Socioeconomic Means
■ Race and/or Ethnicity
■ Age
■ Gender
■ Community or Cultural Belonging
■ Religion
■ Previous Education
■ Physical Location
■ Language Fluency
■ Other factors your group may introduce

○ What privileges in the Information Privilege Knapsack
would you need to use to access your source?

5 minutes Evaluation Activity Recap ● Guide discussion on how students interpreted their source. Focus on
connecting the issues of identity to those barriers or privileges they
identified. Finalize recap by connecting back to concepts of justice and
equity: information, and the privileges and barriers to that information,
contributes to the levels of equity and justice in our society.

https://www.aarp.org/money/scams-fraud/info-2021/david-mcclellan-online-dating.html
https://www.washingtonpost.com/climate-environment/2021/04/19/grand-staircase-tyrannosaur/
https://www.springer.com/gp/book/9783319896618
https://search.lib.umich.edu/catalog/record/010018464?query=map&library=All+libraries&filter.format=Maps-Atlas
https://www.youtube.com/watch?v=of4XzrbkknM
http://www.digitalsqewlets.ca/index-eng.php


5 minutes Lesson Closing ● Conclude the lesson by returning to the goal introduced in the lesson
opener: to explore the factors that allow them (and any individual or
community) to access certain information while being barred from other
information, and how that relates to concepts of power, privilege, and
equity.

● Reinforce the connection between information access and social
justice

Visual 1: The Information Privilege Knapsack



Lesson Plan Sources
● Duke University. “Library 101 Toolkit - Information Privilege.”

https://sites.duke.edu/library101_instructors/2018/08/13/information-privilege/
● Gardner, Carolyn Caffrey. "Access, Power, & Privilege." CORA (Community of Online Research Assignments), 2018.

https://www.projectcora.org/assignment/access-power-privilege.
● Hare, S., & Evanson, C. (2018). Information Privilege Outreach for Undergraduate Students. College & Research Libraries,

79(6), 726. doi:https://doi.org/10.5860/crl.79.6.726
● Head, Allison, “How Today’s Graduates Continue to Learn Once They Complete College.”

https://projectinfolit.org/pubs/lifelong-learning-study/pil_lifelong-learning_2016-01-05.pdf

https://sites.duke.edu/library101_instructors/2018/08/13/information-privilege/
https://www.projectcora.org/assignment/access-power-privilege
https://www.projectcora.org/assignment/access-power-privilege
https://doi.org/10.5860/crl.79.6.726
https://projectinfolit.org/pubs/lifelong-learning-study/pil_lifelong-learning_2016-01-05.pdf


Reflection

Through synthesizing and explaining my curriculum, I will situate it within and

alongside the design heuristics, principles, and theories of curriculum design, and the

tenets of information literacy instruction that have been established within the field of

information science. As I describe the theoretical and heuristic influences on my

curriculum, I will provide specific examples as to where these influences can be seen in

my work.

My curriculum reflects my experience as an information scientist and learning

designer. Although I have read Understanding By Design in the past (Wiggins and

McTighe, 2005), approaching the text from the perspective of a curriculum designer

rather than a learning experience designer allowed me new insights into my design

practice, which are reflected in my curriculum.

My units were widely informed by and developed with the ACRL Framework for

Information Literacy (2016), which also relies heavily on Understanding by Design

heuristics in order to convey the knowledge practices and dispositions that information

literate undergraduate students should demonstrate. In considering the anchor

standards for each unit, I relied heavily on the concept of visualizing what students

would “be able to do” (Wiggins and McTighe, pg. 59) to articulate what skills and

dispositions students will obtain by the end of the unit. For example, in Unit 3

(“Searching as Exploration”), one of the standards is to “Select appropriate information

http://www.ala.org/acrl/standards/ilframework
http://www.ala.org/acrl/standards/ilframework


sources (i.e primary, secondary, or tertiary sources along with scholarly or

non-scholarly genres) and determine their relevance for the current information need.”

Although this standard is compound (containing two skills or dispositions), I think it

avoids Wiggins and McTighe’s “goldilocks problem” (pg. 61) by using careful

unpacking to ensure that the standard does not overreach on scope. The standard

focuses on one “big idea” (in this case, selection of sources based on relevance). The

supporting anchors elaborate on this big idea by adding ways for learners to

“...consider the big ideas anew” (pg. 76). The unpacking system recommended by

Wiggins and McTighe also allowed me to consider big ideas that I was familiar with (in

this case the ACRL standards that I was already familiar with as a part of my field) in

new and deeper ways.

This unpacking of my standards in the vein of Wiggins and McTighe also

allowed me to write a more impactful performance task. As I broke down my standards

and created my lesson, a summative assessment narrative for the entire semester, and

my performance tasks, I began to see that I could retool my initial ideas about the

standards onto the continuum of assessments. For instance, my lesson plan

incorporates several informal understanding checks that manifest as reflections, group

activities, and discussion-based checks. My performance task takes on a more direct

approach toward the “contextualized understanding” (Wiggins and McTighe, pg. 152)

by having students directly interact with sources that they will use for an overall

summative project, and articulate the concepts that we are studying in the unit as



reflected in the sources themselves. In this way, they are gaining a more authentic

experience that is “realistically contextualized” and requires a certain amount of

autonomy and judgement in its completion (pg. 154). This judgement and confidence is

built by using scaffolded source assessment group tasks in lessons (as demonstrated

in my example lesson), so that students can conquer a source evaluation task that is

suitably “messy,” with a foundation of understanding that facilitates sound student

judgement in the sometimes-complicated authentic contexts of information literacy

practices, as aligns with Wiggins and McTighe’s tenets of an authentic task (pg. 154).

Dewey’s (1938) guidance on the balance between student autonomy and a

guiding structure is also at play within my performance task. For example, my

performance task for my focus unit centers around analyzing sources of varying

scholarliness and format, and articulating the target audience, cultural and social

contexts, and barriers to access in order to develop a more critical disposition when

consuming information. While there are guiding structures in place (e.g. that there are

source types and number of sources stipulated and that the student must articulate

certain aspects of those sources), there are also levels of autonomy built in: students

are able to choose the topic their sources will cover, and then can articulate the source

aspects in whatever modality is most conducive to their learning (for instance, they

could record a video or write out their articulations).

I wrote about Dewey’s theory of the “experiential continuum” (pg. 33) in my

response to Experience and Education, and have found that that theoretical foundation



has indeed guided my curriculum to a great degree. I knew I wanted to embed a

summative assessment that was worked on in each unit and culminated in Unit 7 (the

final unit, titled “Creating Information”) where they share their assessment work in a

scholarly format.

I constructed my units so that students can build evaluative habits (Dewey, pg.

35) that begin with personally experiencing information landscapes through digital

media and end with using those habits in creating information themselves. Along the

way, they do assessment activities that, again, fall along the continuum of

assessments. The culminating assessment activity for each unit involves adding

specific information they learned in the unit to the sources in an annotated bibliography

(see the Unit Introduction section of the curriculum) that they are using to create a

position project (e.g. a paper, poster, or presentation) on a topic of their choice. This in

this way, the scaffolding along the assessment continuum works two ways: each unit is

scaffolded along Dewey’s experiential continuum by starting with informal

understanding checks and culminating in a portion of the summative final project

(which also reflects a gradual release of responsibility by the instructor), then these

summative “chunks” of the assignment are linked together to contribute to the

student’s final unit experience of contributing to the creation of information surrounding

a topic.



This project was incredibly rewarding and kept me “anchored” (puns!)

throughout a tough semester. I’m so grateful to have had the experience of designing

this curriculum!
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